
 
 

 

 

 

 

 

Editorial 

 

Welcome to the third issue of JPAAP of 2026. Reflection, belonging and support all feature strongly in this 

selection of papers, which feels appropriate and important for the start of a new academic year where 

other more stressful concerns may be felt to dominate. Playfulness in learning, and the ability of learners at 

all levels to influence and shape the learning environment in positive and meaningful ways, also features 

and provides a critical lens on traditional pedagogies. 

We open with a selection of reflective analyses which draw on autoethnographic approaches to illuminate 

pedagogy and experience. Imran Mir, from Apex College, draws on personal experience to explore the 

“overlooked impacts of hidden social communication barriers on learner involvement, academic identity, 

and inclusive teaching practice”. This reflective analysis “links lived experience with inclusive pedagogical 

strategies” in a higher education context, situated within evidence-informed frameworks, and highlights the 

importance of both inclusive teaching and learning and of promoting an increased awareness of “the 

‘invisible’ barriers that can affect student participation, identity, and achievement. The transformative 

potential of integrating lived experience within higher education pedagogy is explored by Nicole Brown, 

UCL Institute of Education, and colleagues through the use of autoethnographic narratives from academics 

and students. Focusing on the personal experiences of disability, chronic illness, and neurodivergence, the 

paper argues for the unique insights offered by the lived experience and “critiques institutional approaches 

to inclusion”, calling for “a collective rethinking of higher education, where lived experience is not merely 

accommodated but centred as a vital source of knowledge”.  

A different take on the traditional learning environment, both in-person and virtual, is provided by Punsisi 

Somaratne from Cardiff University, where the design of escape rooms as playful learning practices are 

discussed. Focusing on the experience of a novice designer, Somaratne’s paper demonstrates that such 

innovations are not limited to experienced educators but can provide the “foundation of leadership” 

through encouraging discussion and transparency of the lived experience of that journey. The paper from 

Eugene Seow, from Singapore Raffles Music College, focuses on the issue of the weak specification of 

professional reliability. In this case, the context is higher music education but the discussion “outlines 

implications for academic practice, curriculum design, and employability development” in any contexts 

where “externally embedded opportunities are limited or uneven”. Focusing on “assessment signals” the 

paper argues that the “educational value of preparatory simulation” lies more in the ways in which 

curriculum and assessment make professional reliability visible, beyond technical performance. Professional 

experience is discussed by Sue Campbell & colleagues, from the University of Glasgow, whose paper makes 

the argument for the importance of mentoring for staff professional development, but also raises the 

question of the impact such approaches bring to the local context. Their analysis considers the benefits of 

existing mentoring schemes, and both the challenges faced by, and inclusion, of different  staff groups. 
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Reflecting on their findings of limited uptake despite apparent benefits, has led to the proposal of a new 

mentoring scheme focusing on local needs, careful design and incorporation of an EDI ethos. 

The first of our two original research papers is from Christina van Wingerden, Western Washington 

University, and colleagues.  Their focus continues the theme of the importance of the lived experience, in 

this case from a staff perspective, and focusing on a sense of belonging through the medium of the  

academic conference. Defining belonging as “the experience of being welcomed, accepted, and included 

within a community, characterized by opportunities to build relationships, feel valued, and participate 

meaningfully in shared purposes” this international study explores the “relational and performative space” 

of the academic conference where a sense of belonging can be fostered or inhibited. Ultimately the paper 

argues for conference design that integrates belonging “as a relational and structural practice”. Belonging 

and social integration is further discussed in the next original research paper from Esther Pugh and 

colleagues from LeedsBeckett University, this time focusing on international students’ sense of belonging, 

and arguing for its influence and facilitation through effective course management. Identifying three 

thematic areas which can be influenced by course management practices - social integration, teaching and 

learning, and extracurricular activities - the paper provides a number of recommendations to encourage 

student engagement. 

We conclude this issue with two On the Horizon papers. Each paper explores conceptions of teaching and 

learning in contemporary higher education, one focusing on the academic teachers’ experience and the 

other on that of the students. Gorana Misic and colleagues, from the University of Glasgow, focus on a 

doctoral-level course on the foundations of teaching. Designed to “challenge participants’ underlying 

conceptions of teaching and learning”, the paper contributes to discussions on the ways in which doctoral 

education can prepare future academics for teaching “through transformative rather than purely 

skills-based approaches”. Meanwhile, in the second On the Horizon paper, Jade Palmer from the University 

of Derby also addresses views on established teaching practices, in an era where established pedagogic 

routines and beliefs have been challenged. Palmer introduces the LAVIDA Teaching and Learning framework 

(LAVIDA TLF), developed to support autonomy, belonging, and the face-to-face learning experience in 

environments where teaching is viewed as “relational and intentional” and “flexibility and structure as 

complementary” rather than oppositional. 

We hope you enjoy the papers. 

Best wishes for the new academic year. 

The JPAAP Editorial Team 
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